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Know Thy Impact

Sharing what Visible Learning looks like in action in the
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How do we measure our impact?
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Where did we begin?

The Visible Learning School

Systems and processes?

Feedback to teachers?

Visible learners? Assessment capable?

Know thy impact? What is impact?



Data — Systems and processess

Step 1 — Collect baseline data
(Why ] l /-

What to assess? -” : '\-‘
\..JHO
How to assess? ﬁ (
\VHAT | "
When to assess?
Establishing guidelines and timelines



Year 1-3

What

When

Guidelines

How to use the resulis

Term 1- Week 5

Term 3 - Week 5

Students begin at Essential List one and stop whan they have 5 mistakes within a list.
If a child has baen working on a higher level ist, e.g. in the pravious year they were on
list 4, than the testing shoulc start at list 4.

Throughout the yaar teachers re-assess as neacac.

When administering the tast the teacher must say the wore, put it into a sentence and
repaat tha wort again

Spelling programmes o commeance for students who are working above Level 6 in
reading.

All chilcren must have been tested al least once in term 1 by week 5 and again
re-testec by term 3 weak 5

Data entered into aTap for the list the child is currently achiaving at only

Essantial Spelling List Expectations (as notec in The Literacy Leaming Progressions)

After 1 year at school most words from List 1 and some of List 2
After 2 years most of Lists 1 and 2 some of Lists 3and 4
After 3 years many of Lists 1-4 some of Lisis 5-6

Enc of Year 4 mos! of Lists 14 many of Lists 5-7

Enc of Year 6 all Lists 18

The rasults will indicate the instructional spaling level
the stucert is working at.

Before a stucant can move up a level they nead o be
able o apply their words in their writing.

Spelling words are explictly taught and practised in
class and for home leaming.

e-asTTle writing sample

Term 1 - Week 1
Term 2 - Week 1
Term 3 - Week 1
Term 4 - Week 1

Set purpose and prompt lo be usad, once agreed on by the team. Please fil in this doc
once a decision is mace at team level

Test conditions acoording to asTTle guicalines. No modification %o ba made o prompt
or tast guicelines.

Use the asTTle rubric for marking - not the stucdent speak aore

Mark 3 tests by the end of weak 2

Blind moceration session o be held with team befora any more marking is completac
Mark all tests after moderation session

Meocaration session aftar all marking is completec

Data for this %o only ba enterad i tha child is getting a mid or enc year report that term -
enter mic year reports in markbook number 28 [mid) anc end year reports in markbook
rumber 25 {enc)

All pathways should be sharec and discussed with
students.

Resulis from the pathways can be used %o co-construct
raw leaming with students.

The Group Leaming Pathways can be used o idantify
strengths anc weaknesses across the class and team,
anc hot spols for teaching.

The Conscle Reports can be usac for team wide
tracking of achievement.

The Tarpet Settng funciion can be used o set targets
with studenis.

Student voice {on
assessment capability)

By end of weak 3
of each term

Ongoing

Student voice, on the following key questions, is gathared and used regularly in writing:
o Where amn | going? What are my goals?
o How am | going? What progress is being made iowards the goal?
o Where to next? What activities need o be undertaken next to batter
progress?
Stucent ‘assessment capability’ in writing is monitored and used o make an OTJ.
Notas for this will be kept in the teacher's formative and anecdotal assassment
cocumentation.

If a child coes not have darity arounc their goals, their
progress and how o improve, then this needs to ba
explictly taught through each unit of work.

Allow stucents to self and peer assass regularly.
Feedback o stucents should be specfied to the
leaming.

Regularly ask students to reflect on their leaming and
MOoNor OWn prograss.




Data - Teacher assessment capabillity
Step 2 — Analysing the data

- What is the data telling us?
- Who is/isn’'t achieving?

- Who is/isn’t progressing?

= Are there any patterns?

= S0 what?




Achievement

Students with special needs are indicated in purple font

Maori students are indicated in red font

Pacific students are indicated in blue font

Target students should be indicated by orange font on planning, assessment and OTJ documentations

Year 8 Year7 Year 6 Year 5
2014 OTJ 2014 0TJ 2014 0TJ 2014 0TJ

a Well Below a Below a Well Below a Below

b Well Below b Below b Below b Below

C Well Below C Below C Below C Below

d Below d Below d Below d Below

e Below B Below g Below g Below

f Below f Below

g Below g Below
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Digging deeper

Comparison Year 5 and 6 Writing Against National Picture

Console Repon for Test: Kaun Term 2 writing

Group: All Test Candidates Date Tested: 08 May 2014
Comparison Information
Ethnicity: All Language: All Location: All Schools No. of Students: 81
Year: 5 6 Cluster: All Clusters
Gender: All NZ Performance: Your Group Performance: /- No. of Results: [n]
Curriculum Functions Writing Scale Curriculum Functions

YEAR & YEAn .

i) e
Motivation - Writing g \ e
L W) ] | e———e——

Low High




Data Analysis
In this section think about the following questions (you do not need to repeat the quantitative data above).
e What is the data above telling you in terms of reading achievement in your team?
Overall as a team B0% are achieving at or above. Girls are achieving highly while boys have a large group below. Maori students
are not achieving well with 50% below.
Of the 9 Maori and Pasifika students, 4 are achieving at or above standard while 5 are below. For the 5 students achieving below
1 student is on an IEP, 2 of these students are on the ALL literacy program to accelerate their learning, 2 of these students
attended the workshop for reluctant writers during book week.
e What is the assessment data (i.e. e-asTTLe, in class writing assessments, writing across the curriculum, student voice)
telling you about progress in your class?
According to your assessment data, what percentage of your team are making acceptable progress?
According to your assessment data, what percentage of your team are not making acceptable progress?
e According to your assessment data, what percentage of your team have made accelerated progress?

As a team we felt that students under achieved on the mid year asTTle test. This was an untaught genre which could have
affected the overall scores. We don't feel that this is an overall reflection of their writing ability. In year 5, 55% of students have
made acceptable progress and 45% have made unacceptable progress on this test.

In year 6, 81% of students have made acceptable progress and 20% have not made acceptable progress on this test. 4% of
year 6's have made accelerated progress, several of whom are our farget students.

Some students still find the asTTle style test difficult as they have a much shorter time and pressure to ccmplete all steps of the

O e g B I . T e . o e [y LI . .| 5. i e S At Bl ...



Boys = #1

Anniversary
Reports Issued

No of Students Well
Below
or “Of Concern”

No of Students
“Below” Mational
Standard

No of Students
“At" or " On Track to
Meet” National

No of Students
Above or Already
Meeting the

Or Working Below Standard National Standard
Mid year 5 (22) 2 3 15 2
Mid year & (19) 0 6 12 1
Totals (%) 2 3% 10 24% 27 66% 3 7%
Girls =38
Anniversary No of Students Well No of Students No of Students No of Students

Reports Issued

Below
or “Of Concern”

“Below” Mational
Standard

“At" or * On Track to
Meet” National

Above or Already
Meeting the

Or Working Below Standard National Standard
Mid year 5 (18) 0 1 13 2
Mid year 6 (22) 0 3 10 9
Totals (%) 0 4 1% 23 60% 11 29%




Anniversary No of Students Well No of Students No of Students No of Students
Reports Issued Below “Below” National | "At" or " On Track to | Above or Already
or “0f Concern” Standard Meet” National Meeting the
Or Working Below Standard National Standard
Mid year 5 (3) 2 0
Mid year 6 (5) 1 1
Tolals (%) 1 1% 45% 3 33% 1 1%




How does the data connect to other
things?

= Unpacking the curriculum
= Developing school ‘progressions’




Data — Teacher assessment capability

Step 3 — How do we use this data?
Teacher

clarity
0.75

= Unpacking the curriculum
= Developing school ‘progresssions’
= Connecting these progressions to what the data shows




Teacher clarity progressions

Writing Expectations

-

Purpose, process and audience

« Uses simple planning strategies to organise their ideas and then apply their planning
as they tum ideas into connected sentences

« Uses appropriate text structures for text types such as simple recounts, descriptions,
and reports

+ Chooses the best text type or their purpose

« Revises their text (often in response to feedback) and edits it for clarity and accuracy
of meaning

»  Proofreads own writing to check for punctuation and spelling

« Listens to what others tell them about their wriing and makes changes by: making the
meaning clearer for the reader, adding detail, deleting detail

« Acts on feedback given fo them

«  Says what they are doing well in writing and what their next step is

Knowledge and skills include:

Ideas/Sentences/Punctuation

= Writes all upper and lower case letters correctly and with speed

«  Writes all numbers correctly

« Composes mainly simple and compound sentences, with some variation in their
beginnings

« Uses simple conjunctions correctly, with subject-verb agreement and noun—prenoun
agreement

+  Uses full stops, question marks, or exclamation marks to end sentences and using
capital letters correctly to begin sentences (and for familiar proper nouns)

« Develops content that is related to the curriculum topic, with some (mostly relevant)
detail

Spelling/Vocabulary

« Draws on knowledge and skills that include; using their personal content vocabulary of
written words as well as words and phrases that are part of their expanding oral
vocabularv

T Exemplar showing most of the characteristics expected at this stage of learning
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Data — What about the students?

Step 4 — Developing assessment capable learners

= What are the characteristics of an assessment capable
learner?

= What does an assessment capable learner sound like?

= What is is that an assessment capable learner should
do?

= What specific teaching should be evident?

= What do the classroom walls look like in order to
promote students’ assessment capability?



In theé secona year Or sCnooi

What does an assessment capable What is it that an assessment What specific teaching should be What do the classroom walls look
learner sound like? capable learner can do? evident? like in order to promote students’
assessment capability?
e Theysay, “lamleamingto..."e.glam |e Show evidence inwork, “"Hereisaful | e Learning Intentions shared and e Visible learning environment - reading
learning to paint my finger to the words stop.” Success criteria co-constructed levelsiwriting levelsimaths levels so
when | read that students are clear about where
e “lcan..." they are at and where to next
e Say what their goalis e.g. "I need to e Show which writing tractor/reading e Child friendly wall displays that
remember my finger spaces in my planet/maths lilypad that they are on e  Opportunities for students to self and children can manipulate and move
writing.” buddy assess. levels themselves.
e “lamworkingon...." e Teacher modelling how to give specific
feedback using the success criteria
. Say w‘hat |eql|le| the!'.l are wurking al in a" ™ Co_conglmct gyrroce rritaria - Raflant Anrina laceane an hau thawu ara - avamnlare _ Af naare wnrl
areas. E.g“I'm on the red tractor and By the end of year
my g?al is to hold what my idea in my What does an assessment capable What is it that an assessment What specific teaching should be What do the classroom walls look
head learner sound like? capable learner can do? evident? like in order to promote students’

assessment capability?

e Say what their next steps are. E.g“To | e Uses shared lai

move to the next level in reading | need Understand wh; |* Would be able to say what level they o (Can speak specifically about their # Leaming intentions and success criteria |e  Progressions on the wall for
to stop when | make a mistake and mean. are working at “l am working at about learning strengths and learning needs. (inclusive of their goals) appropriate levels.
reread” level 4” “I have lots of good ideas to write » Co-construction of success criteria. e Exemplars that are part of the focus
about, but | still need to learn about area and show a range of levels.
punctuation”
o Can put their hands on a range of
different evidence to show how they are
working towards their goal
+ \Would be able to say what level they e Set their own goals e Ensure goals are set with the students |e  Group goals LI evident to refer to
need to be at the end of the year. “l am | "My goal is to continue to work on my » Need to give the students the language
in year 7 because | was at the National | vocabulary in my writing, because | am of learning

Standard at year 6 | should be working | only at rubric 4 and | would like fo be
at about a 4b (or the beginning of level | working in rubric 5”

4) by the end of the year”
o Wil be specific in what they say about |e Resource themselves to be able to e Ensure students have individual goals |e Modelling books available.
what they are learning. *My first meet their goals. (fuel their own as well as group goals if they need
attempt at ..... shows me that | can....| learning) “I am working on getting faster them.
need to now workon ..." and more accurate recall of my basic
® Inintegrated studies- being able to facts, so | found this website and | am

articulate the key concepts practising on it each night"

a  flam ncina trn haln ma tn mant e - Daflant An thair laarnina (2 traarede - Drrviida annarhinitine far naar - Intarantivua walle frll thinae ~f taoioa



Make a start...

Teacher’s name: Kate

What do | need to do? What will it look like? Time frame
Each student to have goals for writing ¢ Make a template for goal setting Week 7
o (Soal setting sheet will be in front of draft writing Plan to do in Week 8
books

¢ The goal sheet will have a review/reflection section
for student to write on. | can also contribute here.

o (oals will come from writing behaviour rubric and
easTTle ILP and the easTTle student speak rubric Ongoing but fully

o Children will tick off ones that they have achieved by | established and
dating it operational by week

2 of term 3




Assessment capable students

What are the key characteristics of assessment capable
students?

Students who can:
= Co-construct learning with the teacher

- Students who understand the learning intentions of
lessons

- Students who are active participants in learning



Assessment capable students

Students who can:

» self assess accurately and successfully against the
success criteria and know their next steps in learning.

Self reported
grades

1.44




Assessment capable students

Students who can peer assess accurately and successfully,
giving feedback and feed forward against the success
criteria.

Feedback
0.75




Assessment capable students

Students who can set SMART goals in learning, then self-

monitor and evaluate their progress towards and
achievement against them.

Self reported

grades
1.44




Assessment capable students — What's
our impact?

Stage 1 — Gather and share

Stage 2 — Gather and analyse

-
Y

I T
Stage 3 — Gather, analyse and use ’i!’i”lle gl’ii ‘\" i‘ f‘ Qi’g



Student Voice

1. What are you leaming in this lesson [or... e.g. in writing)7?

2. How will you know if you are successful (success criteria)?

3. Why are you doing this taskfthis leaming? (Purpose: dao they know why or how this task will
help them with their owverall leaming/goals)

4. What are you doing really well in (insert subject)? How do you know (ask for evidence)7?

5. What is your next lkearning goal to progress in (insert subject}?

6. What can your teacher do to help you in (insert subject)?




Our Visible Learning Action Plan

Build a staff of inspired and passionate teachers who know
their impact on their class.




What does this mean for me as a
teacher?

Gaining clarity

= Knowing the curriculum

» Using the progressions

= Clevedon exemplars

» Understanding where to next




Writing Expectations

Expected characteristics Exemplar showing most of the characteristics expected at this stage of learning

After 80 weeks at school - 2 full years

Purpose, process and audience

» Uses simple planning strategies to organise their ideas and then apply their planning
as they turn ideas into connected sentences

o Uses appropriate text structures for text types such as simple recounts, descriptions,
and reports
Chooses the best text type or their purpose
Revises their text (often in response to feedback) and edits it for clarity and
accuracy of meaning
Proofreads own writing to check for punctuation and spelling
Listens to what others tell them about their writing and makes changes by: making
the meaning clearer for the reader, adding detail, deleting detail

o Acts on feedback given to them

o Says what they are doing well in writing and what their next step is

Knowledge and skills include:

Ideas/Sentences/Punctuation

o Writes all upper and lower case letters correctly and with speed

o  Writes all numbers correctly

« Composes mainly simple and compound sentences, with some variation in their




Learning Intention:

| am learning to think of ideas and write about them.

Ideas

Rubric 1 Rubric 2 Rubric 3 Rubric 4 Rubric 5 Rubric 6
| have one simpleidea | | have a few simple | have many simple My ideas are on the My ideas are complex My ideas are original,
that is on the topic. ideas on the topic. ideas on the topic with | topic and are beginning | and elaborated. show insight and
no detail. to show some authority.
complexity.
OR My ideas may reflect
Also... issues or themes in the
| haw h o
topic Structure and Language

Learning Intention:

| am leaming how to structure my writing and use the correct language.

for the audience.

Rubric 1 Rubric 2 Rubric 3 Rubric 4 Rubric § Rubric 6
| am trying to: | have some parts of the | | have some parts of the | | have all the parts of the | | have selected an | have selected an
e recount structure. structure. structure and one part appropriate purpose and | appropriate purpose and
= fellastory may be well developed. | format for my audience. | format for my audience.
»  descibe AND/OR AND
* giveinstructions AND I have included all parts | | have included all parts
« persuade I use some of the I use most of the of the structure and they | of the structure and they
explain language features for language features for | use appropriate are well developed. are well developed.
the purpose. the purpose. language features for
the purpose. AND AND
I use appropriate | deliberately select
language features for | language features which
the purpose and they will have an impact on
are thoughtfully selected | my audience.




Writing Behaviours

FTTTTTTTT
CLEVEDON SCHOOL

. -
What Good Writers Do v
In the first year at After one year at After two years at After three years at | By the end of year four | Inyear By the In year By the
school school school school five end of seven end of
year six year eight
Early Level 1 Early Level 1 At Level 1 Early Level 2 At Level 2 Early At Level 3 Early At Level 4
Level 3 Level 4

Writing Process

| can plan by using words
or pictures.

| can plan by talking about
my ideas.

| can plan by using words
or pictures.

| can plan by talking about
my ideas.

| can plan by writing down
words.

| can plan by brainstarming
my ideas.

| can use my plan to order
my ideas.

| can plan in different ways
to organise my ideas e.g.
lists, mind maps,
brainstorms etc.

| can use my plan to order
my ideas.

| can plan in different ways
to organise my ideas.

| can use graphic
organisers when | plan.

| can use a variely of
planning formats to plan
for my writing.

| can choose which
planning format best fits
my puUrpose.

| can plan effectively in a
variety of ways for a range
of purposes.

| can use information
literacy skills to find and
record information that |
need for my writing.

| can hold an idea in my
head and write it down.

| can reread what | write as
| am writing.

| can read my writing to
myself and others.

| can reread what | write as
| am writing.

| can listen to what others
tell me about my writing
and make changes by:

» adding detail,

s deleting detail,

= changing punctuation,
s changing spelling.

| can use the classroom
wall charts, dictionaries
and word cards.

| can listen to what others

tell me about my writing

and make changes by:

s  making my meaning
clearer for the reader,

s adding detail,

» deleting detail.

| can proofread my own
writing to check for;

s  punctuation,

» spelling.

{By using previous writing ar
other sources to find the comect
spalling)

| can revise my own
writing.

| can edit my own writing.

| can procfread my own

writing to check for
*  punctuation,
» spelling.

(By using my own knowledge,
classmom resources and junior
dictionaries)

| can reread my writing as |
write and when | finish in
order to check the
meaning is clear.

| can revise and edit my
writing to make sure it:
e s clear,

* has impact,

» fits my purpose.

| can proofread my writing
to check for spelling,
grammar and punctuation.

| can independently revise

and edit my own writing to:

» make the meaning
clear for the
audience,

s add impact.

| can proofread my writing
to check for spelling,
grammar and punciuation
using computer and print
based tools.

| can write {draft) and

rewrite my fext by revising

and editing - checking that:

» fhe text meets the
purpose,

» it will engage my
audience.

| can proofread to check
for spelling, grammar and
punctuation using
computer and print based
tools.
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Data driven planning

= Analysing data - what is it telling me?
= Planning to student needs - targeted teaching
* Monitoring the impact



WRITING GROUP ANALYSIS

Group Name: Full stops Teacher: R Baker Room: 6 Term: 1 Weeks: 4-11
Student In class data asTTle level | asTTle aRs Student voice
names black - start of term 1 blue - week 9, term 1 analysis Score

John short plan, short writing, well organised into paragraphs, needs to improve vocab, strong punctuation 3A 1556 "Maybe interesting poetry. | think | could
ideas improve my ideas and persuasive vocab and
uses a range of detailed vocab, strong personal voice, planning is beginning to have detail, correct language.”
spelling and punctuation, repetitive sentence beginnings
sentences, revising

Jane simple plan, could expand on ideas as writing is short, great spelling, punctuation and organisation 3A 1556 *| would like to learn how to write
ideas explanations. Like researching information,
planning is impraving, needs to remember punctuation and check sentences are correct taking notes and then using that to write wilh.“|
sentences, organisation

Jack needs to expand ideas in plan and writing and improve vocab. strong punctuation (watch capital 4P 1645 “| really like persuasive and narrative. Im not
letters with handwriting) and spelling, sentences make sense really good at narratives and | want to
ideas / vocab practise persuasive. | don't know the
remembers to use full stops in writing, struggles with spelling some words as she doesn't sounds all structure of narratives . | need to work on
out letters, uses paragraphs consistently to separate ideas, uses lots of simple and compound structure and spelling and punctuation.”
sentences, could benefit from sentences at a higher level
spelling, sentences

Jill struggles with spelling some words needs wark on sounds. strong punctuation, planning needs more 3B 1518 *| don't know what | want to learn next, | have

ideas, writing is well organised, needs to improve her vocab

ideas / vocab

uses correct punctuation, clearly structured writing uses paragraphs, beginning to use a detailed plan,
sometimes writing is short in length, could benefit from organisation - extending ideas within
paragraphs to get P.E.E and to use topics sentences

organisation, sentences

already learnt language and that was what |
needed to work on. I'm not good at spelling, |
think I could work on that. | would like to
learn how to use a variety of sentences.”

Focussing the learning - Teacher analysis of children's needs in writing
What is the data telling me my students can do and now need to learn?

Sentences R3 TO R4/5 - Overall this group needs to learn how to use a range of sentence types and lengths to make their writing interesting. They often have repetitive sentence
beginnings so need to learn different ways to structure a sentence to help with this. Look at adding detail into a sentence eg: adding in who, what, when, where and how. Student voice has
alen suaaested that the aroun would like to work on sentences and oraanisation.







Common Learning Needs
What is important and therefore
worth spending time on given
where my students are at?

Teaching Objectives

Common Learning Needs

Teaching strategies and activities to support learning
What strategies are most likely to help my students learn this?

Planning
Learning Intention

(WALT)

Planning

Success Criteria {| can)

Sentences R3 TO R4/5

Introducing the LI

o purpose and why

o teacher modelling of the skill - deliberately using different sentence lengths and types
Unpacking at the rubric

#» looking at the rubric for SC

® co-constructing any additional SC together from teacher modelling
Looking at exemplars

= annotating own work as exemplars

» looking at good exemplars of the skill by other writers - TKl and asTTle
Practising the skill

= practise a range of sentence lengths - complex, compound and simple
practise a range of sentence types - statement, exclamation, command
mini lesson pg 80 - using ing and ed
use sentence resources eg: sentence opener ladder, adding detail poster, sentence starters
independently writing a piece with the sentences as a focus

» annotate where you have used the skill and |abel types and lengths
Reflection on learning, peer and self assessment

»  sharing back follow on tasks and getting feedback from the teacher and peers
assess against the SC and rubric
peer assess another students work
assess or compare against an exemplar
reflection on progress -keacher to check off against LI

e 0

e o 0 0

| am learning to use a
range of sentence
types and lengths for
effect

Write simple sentences with
one idea

Write compound sentences with
two ideas and joining words
like and, but etc

Write questions, commands,
statements and exclamations

Write sentences have the
correct subject and verb

Check that my sentences make
sense

All my sentences begin with a
capital letter

All my sentences end with a full
stop

| can use commas to separate
ideas




Clarity in teaching and learning

« Sharing learning intentions and purpose
« Teacher clarity of success criteria

« Use of exemplars

« Teacher modelling

« Student activities




Know thy impact

= How are my learners going?
= What does success look like for my learners?
* What else do | need to do to move them?

" Evaluating my teaching

Teaching Inquiry Teaching
What do | need to -
know and do? Learning

Learning Inquiry

Focusing Inquiry What is the impact

What do students of the teathng
need to learn? and learning?

Is there something | need to change?

What are the next steps for learning?




Feedback

» Self assessment
= Peer assessment
= Specific to learning intentions and success criteria

= Acting on feedback

= Feedback to the teacher




Peer assessment

1. Pick a buddy
2. Read the success criteria for the task
3. Write feedback in their book or google doc and discuss it with them

Here are some sentence starters to help you when you are buddy-checking work:

Feedback - Look for things they have done well 7
* This work meets the criteria because.. N -
* The biggest strength of this work is... <[> e

* You have thought of a good way of deing...
* I like the way you...
* Well done you have....

Feed forward - Look for things they could improve on by going back to the success criteria
* You might like to...

* Next time you might like to do...

You could take another look at..

* I suggest that...

It would be even better if....

I think you could improve on....



A Zebra in the Garden

Lily-Rose is learmning to write by herself. She is trying to have a go and has set herself a goal of writing
two sentences.



Ms Sholson's Students G 18 March 2014 15:55

Lily-Rose - I like the way you have used full stops and finger spaces. Lilli-Rose
Lily-Rose - Keep trying to write more sentences. Rosa

Campbell - I like the way you remembered to use capital letters and a full stop. Evan
Campbell - Remember to underline your try words when you are writing. Joe
Abigail - I like the way you wrote two sentences. Moss

Abigail - Try to write your sentences faster. Campbell

Jaymeson 10 June 2014 15:41

Alana, | like your piece of writing. You have added lots of ideas that draw in the reader to
keep on reading. You added lots of complex punctuation throughout your writing, and
most of it was in the comrect places. | did find a few mistakes, (like capital letters and
spaces in-between words. | think its a good idea to read over your writing a few times. In
summary | think this is a great, attention-seeking piece of writing to read.

Jaymeson.
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File Edit View Insert Format Tools Table Add-ons Help All changes saved in Drive Comments . Share
& o ~ 7 100% - Normaltext - LobsterTwo - 18 - B 7 U A - D —L— -
1 2 3 4 5 F A Notifications
Tobin WOOD -

Connor says Great hook Tobin it made me want to
find out more | think you are a rubric 5/6 to getto a
straight rubric 6 you need to use subheading and

%W ?/ FAHMER JACK linking words between paragraphs
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Draft writing - Term 3 - Tobin

File Edit View Insert Format Tools Table Add-ons Help All changes saved in Drive
(I W | T—' 100% -  Normaltext - Arial 11 - B Z U A- coH =
1 2 3 4 5 6
Monday 28 July
Fido's adventure #1
"Fido".... "Fido, there you are, come here boy! My owner says as he finds me sleeping in my

kennel. "There you, go hows mummy's little baby doing”, | signal Maria that my collar is

furiously itchy, but alas she does not listen. She hands me my food bowl,Doggie puffs my
favourite.| look out the window as i munch into my cereal, meanwhile Maria pops some bread
in the toaster."Old jeffy road, just can't beat it eh Bob? | Say as | gaze into the sunrise. "Eh it's

alright but what really matters is this cheese and how | can get it out of this mouse trap!

My itchy collar is causing SOOQ much pain | think | might have to go to the vet! | signal my

owner one more time;rrrruuff ruff, | bark as my owner is eating her toast, meanwhile(of

course) Bob just got into our fridge. "Is this what's bothering you"? "Ow boy that must hurt."
My owner takes my collar off strengthily. "Go outside to play boy". | take flight into my doggy |
door and zoom into the front yard. "There's noting better then playing out in the beautiful front
yard and playing on the slide, what do ya think Bob"? "I'd rather eat my fresh cheese
pretzels". "Suit yourself”. | think to myself cautiously, is that was | think it is? | shout to Bob;"A

rbaker@clevedonschool.co.nz

Comments |20 0T

- More - # Editing S | e

Rachael Baker —
5:55 PM Aug 4, 2...

AsTTle assessment of sentence
structure and punctuation.

Wow Tobin a great variety of
sentences types and lengths here, |
agree with your rubric 5 for sentence
structure.

You have a wide range of punctuation
including speech marks, question
marks, commas and apostrophes but
not all is used correctly, rubric 6.
Show less



Assessment capable students

Students becoming their own teachers — giving them the
skills to know:

* Where do | need to be by the end of the year?
= Where am | now?

= \What can | do well?

= \Where to next for me as a learner?



Thinking about learning...

Celebrating what you've learnt:
1. What new learning can you celebrate? ef
2. What did you learn today and why? v
3. What did you enjoy today and why?

-

Thinking about what you learnt:
4. What helped you learn today? (the activity, teacher, buddy, group work?)
5. What really made you think while you were learning?
6. How would you change the lesson today?

Tricky learning:
7. What did you find tricky and why?
8. What did you do when you found the learning tricky?
9. What do you need more help with?
10. What are your next steps and how do you know this?

Using your learning:

11. How does this relate to what you already know?
12. How can you use your new learning?
13. How could you use your learning in other subjects?

14. How could you use your learning to help you or others later in your life?
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Classroom environment

= Language of learning

* Tools and resources

» |Learning focussed

= Supporting each other

» Talking about learning goals
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WALT use the
authorthink
Process to support
our writing

authorthink
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Collecting my own student voice

= Know thy impact

= Knowing what to collect and how

= Whatis it telling me?

Using it to inform my own planning

%

B € Kids
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Feedback from Room 6 2015-7C's

Your username (rbaker@clevedonschool.co.nz) will be recorded when you submit this form. Not
rbaker? Sign out
* Required

My teacher makes me feel that she really cares about me *

1T 2 3 4 5 6

Strongly agree © © O © O O Strongly disagree

My teacher really tries to understand how students feel about things *

1 2 3 4 5 6

Strongly agree © © O © O O Strongly disagree

Students in this class treat the teacher with respect *

1T 2 3 4 5 6

Strongly agree © © O O © O Strongly disagree

Our class stays busy and doesn't waste time *

1T 2 3 4 5 6

Strongly agree © © O O O O Strongly disagree



-

Writing reflection

Your username (rbaker@clevedonschool.co.nz) will be recorded when you submit this form. Not rbaker? Sign out

Do you know where you are going with your learning in writing?
Are you clear about the areas you need to work on and your goals? Do you know what your success critieria is and where to find it?

Do you know how you are going in writing?
Are you progressing well? Do you get enough feedback about how you are going? Are you on track to meet your goals? Do you know your
assessment results? Do you know what level you should be at?

Do you know where to next in writing?
What are your next learning steps? What do you need to do to improve?




